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1. Values and Vision Statement  

Within this policy, we reflect our vision of Birchwood 

Grove as a happy, nurturing, inclusive community, 

teaching our children core values and a love of 

learning which equips them for a future becoming 

the best they can be in an ever-changing world. 

We see behaviour in the context of social, emotional 

and mental health needs and believe inclusion and 

nurture help all children grow. Our core values place 

an emphasis on respectful behaviour, a collaborative 

approach to creating positive interactions and where 

everyone is curious about behaviour. Our policy is 

underpinned by the principles of the Therapeutic 

Thinking (TT) approach to behaviour management.  

What is therapeutic Thinking? 

The TT approach is characterised by an inclusive culture, where positive experiences 

create positive, helpful feelings and these feelings create prosocial behaviour.  

TT focuses on how all children are supported, particularly in terms of their emotional 

wellbeing and mental health. TT is based on an understanding that behaviour is a 

form of communication. The approach helps to develop an understanding of how 

to respond to those who may be communicating their needs and/or feelings 

through inappropriate behaviours. 

Planning and managing children’s behaviour creates a link between children’s 

mental health and behaviour, as seen in the influential document Mental Health 

and Behaviour in Schools (DfE November 2018). 

At Birchwood Grove we firmly believe 

that:  Positive experiences create 

helpful feelings.  Helpful feelings create 

valued behaviour. 

 

 

 

 

 

 

 

 

 

https://assets.publishing.service.gov.uk/media/625ee6148fa8f54a8bb65ba9/Mental_health_and_behaviour_in_schools.pdf
https://assets.publishing.service.gov.uk/media/625ee6148fa8f54a8bb65ba9/Mental_health_and_behaviour_in_schools.pdf


2. Supporting All Learners 

At Birchwood Grove we believe in nurturing all children so that they can grow, learn 

and aspire to reach their potential. We believe in seeing each child as an individual. 

Equality is treating everybody the same.  Equality aims to promote fairness, but it can 

only work if everyone starts from the same place and needs the same help.  

Equity is giving everyone what they need to achieve success. At Birchwood Grove 

we advocate for each child to receive the resources, experiences, appropriate 

interventions and support in their learning to achieve their full potential.  

Equity = Equality  

There are common beliefs and strategies used in every classroom. 

• Relationships and promoting self-esteem  

All staff are responsible for promoting a positive school culture and climate that 

fosters collaboration, inclusion, kindness, respect and empathy for all members of 

the school community. Staff actively seek opportunities throughout the school day 

to develop relationships with pupils.  

Developing a positive relationship with pupils, may include:  

• Greeting children in the morning/at the start of lessons  

• Communicating expectations of behaviour in ways other than verbally (e.g. visual 

cues, actions, proximity in standing position, positive redirection and reinforcement) 

• Highlighting and promoting valued behaviours   

• Concluding the day positively and starting the next day afresh, wherever possible 

• Using positive reinforcement and narrating the positive  

• Identifying children demonstrating valued behaviours 

It is important that staff are fair and consistent with every child, whilst considering 

their individual needs. Sometimes, staff may need to explain a consequence to the 

pupils to empower them to make the right choice in the future, and to ensure the 

safety of all. Appropriate and reasonable adjustments may be made when issuing 

consequences for SEND pupils. Consistent and clear language/visuals will be used 

when acknowledging valued behaviours and addressing detrimental behaviour. 

• Charters  

Each class devises its own class charter at the beginning of the school year. The 

children, along with the class teacher discuss, the rights that the children agree are 

essential for their class. These form the class charter, which is then displayed on the 

wall throughout the year and is added to if necessary. Children are expected to be 

able to understand what acceptable and unacceptable behaviours are and be 

able to follow the charter. 

 



• Rules 

Children are taught the expectations of the school through the behaviour 

curriculum. This outlines the behaviour expectations across the school in different 

phases. The children practise these throughout the school year and constantly revisit 

them. These are also reinforced through the behaviour of the week.  

• Playtimes and lunchtimes 

Playtimes are supervised by teachers and teaching and learning assistants and mid-

day meal supervisors who encourage the children to play well together and form 

good relationships with their peers. The staff closely monitor the children and follow 

the procedures set out under the detrimental behaviour section when behaviour is 

causing concern. 

Roles and Responsibilities: 

Everyone:  

• Being positive role models 

• Ensuring that they are fully aware of the behaviour expectations in the school 

• Creating a calm and well-ordered environment for teaching and learning 

and promoting pride in it 

• Establishing and maintaining high expectations at all times and recognising 

when these (however small) are reached or exceeded 

• Creating an atmosphere whereby pupils and adults are treated as individuals 

whose rights, values, beliefs and cultures are respected 

• Developing positive working relationships with all members of the school 

community by demonstrating mutual respect and tolerance 

• Recognising and responding to bullying behaviours when they occur and 

taking the necessary steps immediately to deal with unacceptable conduct 

in a constructive manner (see Anti-Bullying Policy) 

• Consistently promoting pro-social behaviour: “treat others as we would like to 

be treated”  

Headteacher  

The Headteacher has the day-to-day authority to implement the school’s policy on 

behaviour and discipline.  Where incidents are referred to the Headteacher, the 

Headteacher will decide on the appropriate course of action based on both the 

incident being considered, and known prior incidents. Where appropriate, this will 

be in consultation with the Governing Board.    

Leadership team  

The Headteacher and Leadership Team will monitor the effectiveness of the policy, 

supported by the whole school community. 

The Leadership Team are responsible for: 

• Establishing a happy, safe, secure and well-maintained school environment 

• Ensuring that no pupil is discriminated against race, religion, culture or other 

individual need and ensuring the safety of all 



• Regular and clear communication with parents about the role they are 

expected to play in the development of their child’s behaviour at school 

• Effective monitoring and review of the behaviour policy throughout the 

school 

• Recording and monitoring incidents of a serious nature on CPOMS, taking 

steps to ensure that appropriate consequences have been implemented 

and actions added  

Regular training on a whole school basis and for individuals both as part of the 

school’s induction process and as part of an individual’s training needs 

Pupils  

Pupils have a role in shaping and promoting the school’s behaviour policies. They 

contribute to the detail of the policy through their involvement in defining 

expectations and rules, and developing rewards, motivational strategies and 

consequences. This is achieved through pupil leadership responsibilities such as the 

Kite Council, ambassadors, class meetings, year group meetings, and in lesson time. 

Pupils are responsible for:   

• Being positive role models 

• Working to the best of their ability and allowing others to do the same 

• Co-operating with other children and adults 

• Showing respect for each other as well as school and each other’s property 

and resources 

• Taking responsibility for their own actions and recognising the consequences 

they will have 

• Becoming increasingly responsible for the school environment, their own 

learning and behaviour 

• Following instruction, the school values, charters and the expectations of the 

behaviour curriculum   

 

Staff  

The Headteacher, with other members of the Leadership Team, is responsible for the 

form and content of the policy, and for its implementation in ways that maintain the 

school’s ethos, vision and encourage positive behaviour. All staff have a 

responsibility to ensure the policy informs their day-to-day actions and that they 

apply the policy fairly and consistently.  

Staff are responsible for:  

• Being a positive role model 

• Creating a safe and pleasant environment, physically and emotionally 

• Forming good relationships with children and parents 

• Enabling pupils to take an increasing responsibility for their own learning and 

conduct 

• Encouraging children to be responsible for their own behaviour 

• Teaching the behaviour curriculum and implementing the behaviour policy 

using the school’s systems  



• Pro-actively seeking ways to avoid difficult and dangerous behaviours arising 

through clear expectations and pre-empting, where possible, when situations 

may arise 

• Recognising, valuing and planning for the needs of individual pupils 

according to social and academic ability to enable them to achieve their full 

potential 

• Ensuring there is effective supervision of pupils at all times e.g. playtimes 1:30 

adult to child ratio, children not left unsupervised in the classroom. However, it 

is impossible to have eyes on every child at all times  

• Providing opportunities for pupils to share their beliefs of what is acceptable 

and unacceptable behaviour and creating a class charter 

• Liaising with parents promptly about matters which affect their child by 

keeping parents well informed and attending meetings when requested 

• Recording incidents on CPOMS, where a child's behaviour is deemed to have 

a serious effect on themselves and others  

Parents and Carers  

Parents and carers have a responsibility for their child’s behaviour inside and outside 

of school, which they can positively influence through working together with the 

school to support the school’s Behaviour Policy. The school is committed to involving 

parents/carers in all aspects of their child’s education through clear communication, 

building a supportive dialogue between home and school and informing parents 

immediately if we have concerns about a child’s welfare or behaviour.  

Parents are responsible for (including online): 

Being positive role models 

Treating children and school staff with respect 

Being aware of the school’s Behaviour policy, curriculum values and charters 

Making their child(ren) aware of appropriate behaviour in all situations 

Encouraging independence, self-discipline and self-regulation 

Supporting the school in the implementation of this policy 

Agreeing to and signing the Home School Agreement when their child joins the 

school  

Liaising about matters which affect their child’s happiness, progress and behaviour 

by keeping the school well-informed about situations at home that could affect their 

child’s behaviour in school  

If the school has to use reasonable consequences with regard to behaviour, we 

expect parents to support the actions of the school. If parents have any concerns 

about their child/ren they must follow this order of communication:  

First the class teacher  

Second the Phase Lead, 



Third the Assistant Head 

Fourth Deputy Head 

Finally the Headteacher and if still unresolved the governing body. If these 

discussions cannot resolve the problem, a formal grievance can be implemented.  

Governors  

The governing board has the responsibility for these general guidelines on standards 

of discipline and behaviour, and reviewing their effectiveness. The governors support 

the Headteacher in adhering to these guidelines, as well as monitoring, reviewing 

and evaluating the impact of the policy.  

 

 

3. Valued behaviours 

Valued behaviours are positive, create helpful feelings in oneself and others, and 

value social acceptance. Valued behaviour is characterised by a concern for the 

rights, feelings and welfare of other people.  

Valued behaviour benefits other people or society e.g.  

• positive relationships and interaction with peers and adults (tone of voice; body 

language);  

• acknowledgement of own feelings, using positive language to support their needs 

(‘I need help’; ‘I’m finding this tricky’; ‘I felt cross when I got that wrong’);   

• identify, understand and accept mistakes as learning opportunities, and using a 

growth mindset to persevere and challenge themselves to complete the task;  

• identify, reflect and repair anti-social behaviour choices;   

• respects the right of themselves and others to learn and their responsibility to 

ensure their behaviour choices don’t negatively impact upon this.  

We have expectations of how we expect all members of our school community to 

behave in school. As a school we have written a detailed behaviour curriculum 

which outlines the key behaviours we explicitly teach under the following headings:  

▪ Community 

▪ Kindness 

▪ Communication and collaboration 

▪ Environment  

▪ Safety 

In addition, teachers work with their classes throughout the year to discuss and 

implement these valued behaviours and practise them in context. We manage the 

development of internal control and self-discipline to gradually replace external 

discipline using an approach based on self-direction and self-motivation. 

 



How we support learners to demonstrate and promote valued behaviours 

At Birchwood Grove we apply a consistent approach which supports all children to 

have, develop and promote valued behaviours that benefit the whole community. 

Whilst we take account of the different ages of the children across the school, there 

are common strategies and language that are used across the school. 

We teach behaviour through our curriculum and by:  

• Building trusting relationships with children. The more we know about the child, the 

more therapeutic we can be;  

• Role modelling 

• Consistency in approach (not equality); ADD BOXES PICTURE 

• Routines – but with flexible thinking referring to individual’s needs;  

• Prioritising valued behaviour;   

• Planning alternatives to detrimental behaviour;  

• Positive reinforcement;  

• Feedback and recognition 

• Comfort and forgiveness– understanding and know that we will do it differently 

tomorrow;  

• Ignoring (unsocial and low-level behaviours, giving time for these to stop)  

• Positive language (tell children what you want to see)  

• Restorative practice – follow up the behaviour, its impact and consequences at 

the appropriate time. 

We have expectations of how we expect all members of our school community, 

including parents and visitors, to behave in school and online. As a school we use 

our detailed behaviour curriculum to explicitly teach behaviours. In addition, 

teachers work with their classes throughout the year to discuss and implement these 

valued behaviours and practise them in context, supported by our whole school 

‘behaviours of the week’ focus. We manage the development of self-discipline.  

We recognise that for some individuals, the universal curriculum (as detail in the 

paragraphs above) is not sufficient to help them know and be able to demonstrate 

the knowledge and skills required to be able to show prosocial behaviours.  For these 

children, a targeted curriculum is developed with additional methods and activities 

to teach children to demonstrate our school values through their behaviour.   

4. Unsocial Behaviours 

At Birchwood Grove unsocial behaviour is defined as where children are unwilling or 

unable to behave socially in the company of others, but not to the detriment of 

themselves or others.  

For example:  



• Not seeking to associate with others but not to the detriment of self or others.  

• Not choosing to behave sociably in the company of others, but not to the 

detriment of self or others.  

• Not doing as instructed or dictated, but not to the detriment of self or others.  

We must listen to quiet unsocial behaviour with as much understanding as we do 

loud demanding behaviour. Children may choose to communicate with quiet non-

compliance. It’s a natural communication style of intuitively quiet people.  Introverts 

communicate their feelings through quiet non-compliance (not doing as instructed). 

Staff should interpret unsocial behaviour as a communication of negative feelings, 

therefore differentiating or supporting to meet the needs of pupils.  All staff are 

responsible for addressing unsocial behaviour if it becoming detrimental to 

themselves or others. No unsocial behaviour should need SLT support unless it is 

persistent and disruptive, therefore becoming detrimental behaviour. 

5. Detrimental Behaviours  

Detrimental behaviour is behaviour that causes harm to an individual (including self), 

a group, to the community or to the environment. We will take into account the age 

and stage of each child when determining the nature of the behaviour we are 

seeing.  We also recognise that some behaviours may be conscious (chosen), whilst 

others may be subconscious (such as an unplanned reaction). 

Safety of all children must take priority.  Where there is a concern about the safety of 

children, action is taken as a priority to secure their safety. When addressing the 

class, staff may use pre-agreed scripts to restore a calm, safe and supportive 

environment in which all children can learn and thrive.  

Unforeseeable behaviours 

Unforeseeable behaviours are behaviours not covered by the policy, never 

previously experienced or so historic we believed they would not re-occur.  

Staff will consider the safety of the child and danger to others, and make a dynamic 

risk assessment of the situation. The safety of everyone is paramount. This may 

include alerting others, such as school staff or emergency services to help with risk 

management.  It may result in referring to the Emergency Plan or the Use of 

Reasonable Force policy. Staff will record behaviour on the School CPOMs system. A 

de-brief will be held and consideration will be given to whether the policy needs to 

be reviewed and amended in light of the behaviour and whether a risk assessments 

needs to be put in place. 

 

Difficult behaviour:  

Behaviour that is detrimental, but not dangerous. Difficult behaviour should be 

acknowledged in terms of context. (For example, a child continually shouting out is 

difficult within a group teaching activity.)   



Dangerous behaviour: Behaviour which is detrimental and will predictably result in 

imminent injury or harm. This includes harm to self or others, damage to property or 

behaviour that would be considered criminal if the child was at the age of criminal 

responsibility (10 years old), such as racist abuse. The behaviour described as 

dangerous will be supported by evidence of severity and frequency of outcomes. 

Detrimental and dangerous behaviours could include:  

Detrimental Behaviours  Dangerous Behaviours  

• Running inside the school 

building  

• Refusing to start a task  

• Calling out  

• Going under the table  

• Hiding  

• Leaving areas without permission 

• Swearing  

• Answering back  

• Stealing  

Leaving the school building  

Leaving the premises  

Racist abuse  

Damage to property 

A physical action that causes harm to 

another  

Verbal bullying or insulting 

Threatening to cause physical harm to 

self or others  

Throwing resources at everyone  

Climbing on equipment and boundaries  

 

Staff will implement protective and educational consequences following dangerous, 

difficult or detrimental behaviour: 

Protective consequences: Removal of a freedom to manage harm e.g. staying in at 

lunchtime to keep others safe.  

Educational consequences: The learning, rehearsing or teaching so the freedom 

can be returned e.g. staying in at lunchtime with a teacher and small group to learn 

how to take turns. 

All staff are responsible for addressing detrimental behaviour. Only very frequent and 

persistent detrimental behaviours will require SLT intervention. Responses to 

detrimental behaviour are outlined in our planned responses document, using 

scripted language to positively rephrase, limit choice or disempower the behaviour 

to facilitate a change in the behaviour. Educational, protective and logical 

consequences are also recorded. 

Restorative Practice  

After any detrimental behaviour has happened an in-depth de-brief with the child, 

will take place as soon as regulation is restored, in order to understand why the 

detrimental behaviour occurred. Staff may use comic strip conversations, restorative 

conversation cards, role play, puppets or small world toys as tools to help the child 

communicate. 

Staff will then implement protective and educational consequences following any 

detrimental behaviour. This will be clearly explained to the child setting out 

expectations and what will happen next:  

Protective consequences: Removal of a freedom to manage harm e.g. staying in at 

lunchtime to keep others safe.  



Educational consequences: The learning, rehearsing or teaching so the freedom 

can be returned e.g., games with a small group to learn how to take turns.  

Both protective and educational consequences are documented where possible. 

These will support staff as they are a map to follow but can be adapted and 

personalised for individual children. The planned responses document sets out 

examples of behaviour and how staff may respond, including how they may phrase 

responses using scripts. 

Child’s risk assessment  

Staff will follow the Therapeutic Thinking Flow Chart (see appendix 2) to manage the 

risks of detrimental behaviour. If detrimental behaviours are regularly repeated by a 

child, a Risk Reduction Plan, using the Therapeutic Thinking Toolkit (see appendix 1), 

may be put in place to support staff in managing risks and support the child in 

changing their behaviour. This will advise staff on how to predict and prevent 

behaviours, use appropriate strategies to calm and regulate the child, helping them 

to recognise better prosocial ways to deal with uncomfortable situations. 

Approach to physical intervention 

We approach dangerous behaviours with a focus on de-escalation first.  Where de-

escalation strategies do not help the child to regulate, and the child or other 

children are at risk of imminent harm with no alternative, the use of positive handling 

is considered.  Where dangerous behaviours are predictable, the child’s behaviour 

plan/risk assessment will include reference to the points at which positive handling 

will be used.  For any positive handling, staff may need to use reasonable force.  This 

is done in line with the school’s Use of Reasonable Force policy.   

 

6. Communication and recording in school 

We use CPOMs or a form that is later added to CPOMs to record any difficult or 

dangerous behaviours. It is important to give as full account as possible so that 

trends can be analysed. When reporting on CPOMs we include: 

- Date and time  

- The antecedent (where known) 

- The witnesses (children and adults) 

- The incident using factual information with no emotive language  

- Pupil voice where possible  

- Where it took place  

- If possible, a description of the actions taken in response e.g. comic strip, 

restorative conversation cards, incident review sheets, time given, 

educational or logical consequence, letters etc.  

Staff closely monitor CPOMs and when there are repeated incidents, even after 

support has been given staff will begin to complete the paperwork in the Behaviour 

Toolkit.  



The purpose of the toolkit is to unpick and analyse detrimental behaviour in order to 

put the right kind of support in place to help a child develop and become more 

prosocial.  

1. Early Prognosis  

2. Risk Calculator  

3. Subconscious behaviour checklist/ conscious behaviour checklist  

4. Anxiety Analysis  

5. Predict and Prevent Plans  

6. Roots and Fruits  

7. Risk Reduction Plan  

 

The documents are sequential and it is not necessary to complete all documents for 

all children who have responded with detrimental behaviour. It depends on the 

levels of danger, the persistence of detrimental behaviour and the impact any 

interventions/protective consequences/educational consequences are having. This 

will be established by following the Therapeutic Thinking Flow chart (Appendix 2). 

7.  Communication with parents and carers  

Communication with parents is essential as we must work in partnership to support 

children. We require all parents to support this policy in its implementation and to 

make their children aware of the importance of appropriate behaviour in all 

situations encouraging self-discipline.  

Working closely with parents helps us understand the children better, so that we can 

put consistent strategies in place between home and school, which support the 

child to develop, show valued behaviours and helpful feelings. 

Communication may be via the class teacher or LSA if deemed more appropriate, it 

may also be via a member of the leadership team (particularly if dangerous). 

Communication can be made by telephone or face-to-face at the end of the 

school day, appropriate to the nature of the incident being reported and the 

relationship with the family. This allows an opportunities for parents to ask questions. 

However we recognise for a number of reasons this is not always possible so may 

happen via email. These discussions will be logged on CPOMS as an ‘action taken. 

Where there are concerns over time a meeting will be held with the class teacher 

(and members of the leadership team or SENCO if appropriate) to discuss plans 

moving forward to support the child.  

When parents are communicating with the school please bear in mind it may take 

up to five working days to respond. This gives staff time to fact find I necessary and 

make appropriate plans.  

 

8. Suspensions and Exclusions  

If there are occasions where discipline and good conduct cannot be maintained by 

a particular child, or if by allowing that child to remain in school it would be seriously 

detrimental to the education or welfare of the child or others in the school, there 



may be no other option but to suspend. This will only be considered after all possible 

avenues have been explored and will be a last resort.  

Internal Suspension   

An internal suspension may involve the child spending time away from their class in 

another part of the school to protect themselves or others.  Teachers will set 

appropriate work for children to complete during the internal suspension.  The school 

will explore what extra support might be needed to identify and address the needs 

of children to reduce the risk of a fixed-term suspension.  

Fixed-term Suspensions  

Fixed-term suspensions are permitted by law as a tool for maintaining a safe learning 

environment.  Where appropriate, any decision to suspend a pupil for a fixed period 

will be taken in consultation after the Head Teacher (or Deputy Head in their 

absence) has given due consideration to all factors concerning the individual case.  

It will be made clear to the individual that s/he is still valued but that the behaviour 

cannot be accepted for reasons of safety and/or the well-being of other children 

and adults.  In all circumstances the school will follow the DfE guidance see 

https://www.gov.uk/government/publications/school-exclusion    

Permanent exclusion 

In exceptional circumstances, it may be appropriate to permanently exclude a 

child. This decision will be considered as a last resort where it is felt that a child’s 

continued attendance, despite the best endeavours, at the school would seriously 

harm the education or welfare of other pupils in the school, or in cases of serious or 

persistent breaches of this policy.  Any decision will be taken in consultation with the 

Governing Board, and in line with the government guidance.   

 



Appendix 1: Graduated Response  

 



Appendix 2: Therapeutic Thinking flowchart 

 


