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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for 

the 2024 to 2025 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of pupil premium had within 

our school.  

School overview 

Detail Data 

School name Birchwood Grove 

Number of pupils in school  410 

Proportion (%) of pupil premium eligible pupils 9.3% 

Academic year/years that our current pupil premium 

strategy plan covers (3 year plans are recommended) 

2024-2027 

Date this statement was published December 2024 

Date on which it will be reviewed November 2025 

Statement authorised by Sylvia White 

Pupil premium lead Sylvia White 

Governor / Trustee lead Nicci Lorusso 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 

(Note this includes 5/12 from current financial year and 7/12 

projected income from 25/26 financial year based on current 

pupil numbers. This total does not include any LAC.) 

£50530 

 

Pupil premium funding carried forward from previous 

years (enter £0 if not applicable) 

£0  

Total budget for this academic year £50530 

Eligibility and funding – Pupil premium funding is based on the number of pupils in school 

for the October Census each year from the following groups: 

 Those in receipt of free school meals 

 Looked after and previously looked-after children 

 Service premium 

Funding for Looked-after children is retained by the local authority responsible for the 

child and not included in funding figures above. 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Birchwood Grove we believe that every child should have the opportunities 

to ‘be the best they can be’.  We will be best able to do this if they are 

individually known, valued and supported in their wellbeing, and academically 

in their learning. Our school values of Respect, Resilience, Collaboration, 

Independence and Creativity underpin all that we do to support every child in 

achieving success in their time at Birchwood Grove.  Whatever a child’s starting 

point, however many challenges they have already or continue to face in life, 

we are wholeheartedly committed to doing all that we (reasonably) can to 

ensure that they leave us in year 6 as well-rounded and academically 

successful individuals, ready for their next stage of education. 

 We ensure that teaching and learning opportunities meet the needs of all of 

the pupils.  

 We ensure that appropriate provision is made for pupils who belong to 

vulnerable groups, this includes ensuring that the needs of socially 

disadvantaged pupils are adequately assessed and addressed.  

 In making provision for socially disadvantaged pupils, we recognise that not 

all pupils who receive free school meals will be socially disadvantaged  

 We also recognise that not all pupils who are socially disadvantaged are 

registered or qualify for free school meals. We reserve the right to allocate the 

Pupil Premium funding to support any pupil or groups of pupils the school has 

legitimately identified as being socially disadvantaged.  

 Pupil premium funding will be allocated following a needs analysis which will 

identify priority classes, groups or individuals. Limited funding and resources 

means that not all children receiving free school meals will be in receipt of pupil 

premium interventions at one time. 
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Challenges 

This details the key challenges to achievement that we have identified among 

our disadvantaged pupils. 

Challenge 

number 

Detail of challenge  

1a Progress – Diminished expressive and receptive language skills 

and poor vocabulary impacts on all areas of school life for some 

disadvantaged pupils. It impacts on progress and attainment in 

reading, writing and mathematics. It also impacts on the ability to 

access and respond to the wider curriculum. 

1b Complex learning needs –14 of the 37 children were also on the 

SEN register at SEN support or EHCP. 

2 Social and emotional difficulties - Some of the pupils vulnerable 

to disadvantage struggle to be present as ready for education 

on a daily basis.  Some pupils are struggling in collaborative and 

group situations, may show signs of low self-esteem or of finding it 

difficult to remain regulated. They need further support to 

develop resilience as learners, to build social skills and/or to 

develop self-regulation strategies.  

3a Attendance – A number of factors are affecting some pupils’ 

attendance.  Those with SEND and eligible for FSMs have the 

lowest average attendance.  Sporadic, prolonged or frequent 

absence can have far-reaching consequences on a child’s 

academic progress, social development and overall well-being.  

3b Limited access to support for learning at home – Some 

disadvantaged pupils do not have sufficient opportunities to 

practise and develop their learning at home. Parents do not 

always feel confident in providing this support particularly in 

support of core subjects/ reading and with regular homework. 

4 Cultural Capital – Some pupils vulnerable to disadvantage do not 

have access to a range of opportunities to develop their cultural 

capital 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy 

plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved educational outcomes in 

reading, writing and mathematics.  

 

 Taking account of each child’s 

starting points and their specific 

SEND* (where appropriate), end 
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of year assessments will show 

pupils progress is in line with, or 

better than their peers.   

 Where disadvantaged pupils are 

identified as having additional 

SEN or disability, assessments will 

show progress against their 

individual ILP targets. 

 Where disadvantaged pupils are 

identified as having complex 

needs (e.g. an EHCP or EHCNA in 

progress), EHCP outcomes will be 

used to measure progress.) 

 Observations and pupil voice will 

show these pupils to be engaged 

in their learning, using the key 

vocabulary with understanding 

(e.g. through verbal contributions 

in class ‘talk’).  

 Key vocabulary will also be 

evidence in pupils’ written work. 

 

* The first priority is for every child to make 

expected progress from their starting point 

unless there is a specific special educational 

need that impacts directly on the learning 

process (e.g. cognition). 

We also aim for a significant proportion of 

our disadvantaged pupils to make better 

than expected progress in Reading, Writing 

and Mathematics. 

All disadvantaged children will feel 

listened to.  They will know about and 

make the most of the opportunities that 

are available. They will be resilient learners 

and actively engaged in their learning.  

 

 Pupil survey will show that all 

disadvantaged pupils feel listened 

to and part of the school. 

 The PP champion/a governor will 

have met with each PP child 

each term.  

All disadvantaged pupils can access 

learning in class because their 

physiological and emotional needs are 

met.  (Feel safe, feel self-worth, have a 

sense of belonging.) 

Observations and work scrutiny show: 

 Pupils are ready to learn in class. 

 Learning environments are 

purposeful and children work hard  

 Where there are complex needs 

(including SEMH) pupils are 

spending longer periods in class 

learning as a result of their 

individual provision maps. 

Attendance for disadvantaged pupils will 

have improved against the baseline 

(December 2024): 

 All disadvantaged ppls – 89.4% 

By the end of the summer term, each 

child’s attendance is either: 

 above 95% or  
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 FSM ppls – 87.1% 

 SEND ppls – 82.8% 

 Reduced timetables – 47.9% 

 improves from their Dec ’24 

autumn term % 

The number of pupils on a reduced 

timetable will have dropped, or their 

individual attendance improved closer 

to the national average.  (Note, a RTT 

may be in place to reduce the risk of 

permanent exclusion.) 

To increase parental engagement and 

build a strong, positive relationship with 

parents of disadvantaged pupils 

 Disadvantaged pupils will be 

reading at home more regularly. 

 Parents will be more actively 

engaged in their children’s 

learning, taking part in ongoing 

dialogue with the school to 

support progress (eg attending all 

parents’ consultations/meetings 

with staff about their child). 

Where parents/carers are able to support, 

an increased percentage of 

disadvantaged pupils will attend the 

schools’ extra-curricular activities, 

including homework club. 

 

 A review of school activities 

(including extra-curricular and 

homework clubs) and activities 

outside of school will show 

increased participation of 

disadvantaged pupils. 

 Other measures of success may 

be identified as a result of the 

information gained from pupils’ 

feedback and observations. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium 

funding) this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: approx. £21,000 

Activity Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

Continue teacher and TA 

Training and time given 

(supply cost) to share 

good practice, plan and 

embed into QFT. 

 Develop teaching of 

writing across the 

school. 

 Therapeutic Thinking 

approach to 

behaviour 

management  

 Knowledge and 

understanding of 

specific SEND 

 Monitor embedding of 

deliberate vocabulary 

development and 

classroom talk 

 Research groups / 

lesson study with a 

focus on quality first 

teaching. 

 Forest School leader 

training  

 PP champion will 

meet with the PP 

governor once each 

term to review 

monitoring evidence 

and expenditure. 

Good teaching is the most 

important lever schools have to 

improve outcomes for 

disadvantaged pupils. Using the 

Pupil Premium to improve teaching 

quality benefits all students and has 

a particularly positive effect on 

children eligible for the Pupil 

Premium. Ensuring an effective 

teacher is in front of every class, and 

that every teacher is supported to 

keep improving, is the key ingredient 

of a successful school and should 

rightly be the top priority for Pupil 

Premium spending (EEF). 

Empowering the children to take 

responsibility for their learning and 

the teacher modelling the learning 

explicitly will ensure all are well 

supported to achieve. 

 

EEF Teaching and Learning Toolkit: 

Importance of quality first teaching – 

priority for PP funding. 

Mastery learning +5 

Feedback +6 

Metacognition and self-regulation 

+7 

Oral language intervention +6 

 

  

1a, 1b 

2 

3a 

Mental health lead 

training to be re-done 

after new MH lead 

appointed.   

EEF Teaching and Learning Toolkit: 

EY self-regulation +2 (interventions in 

primary school) 

 

2 
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Pastoral team available 

to support individuals 

through proactive group 

work.  

 

Training to run a school 

based zone for proactive, 

tailored work with 

individuals or small groups 

(e.g. Nurture provision). 

 

De-escalation and Team 

Teach training level 1 (for 

12 staff) and level 2 (for 

three members of staff). 

Social and emotional learning +4 

(interventions which focused on 

improving social interactions tended 

to be more successful than those 

focussed on personal and 

academic outcomes or those 

aimed at preventing problematic 

behaviour). 

 

 

 

Speech and Language 

therapist to work with 

Reception and KS1 staff to 

improve their identification 

of speech, language and 

communication difficulties 

and effective early 

intervention.  

 

EEF Teaching and Learning Toolkit: 

Oral language interventions and EY 

communication and language 

approaches. +6 impact. 

 

Priority to skilling-up staff in an area 

crucial to the progress of our 

children. 

1a 

Pupil Premium Champion 

has time with each PP 

child. 

Learning Mentors support 

specific children with 

identified barriers. 

EEF research and Durrington 

Reseach School advice 

disadvantaged pupils – voice of the 

child is crucial. 

1,2,3,4 

 

Targeted academic support (for example, tutoring, one-to-one 

support structured interventions)  

Budgeted cost: approx £10,000 

Activity Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

1:1- 1:3 tutors for targeted 

children.  

 

EEF Teaching and Learning Toolkit: 

Phonics +5 

1:1 tuition +5 

1a, 3b 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 
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Budgeted cost: approx £20,000 (for one year) 

Activity Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

Commission specialists 

e.g. Forest School – John 

Muir Award, Relax Kids, 

Beacon House and ‘Your 

Space’ to support our 

expertise and our pupils’ 

wellbeing.   

 

EEF Teaching and learning Toolkit: 

Social and emotional learning +4. 

Forest Schools sessions are an 

established intervention where 

scaling on specific targets and pupil 

voice show positive progress with 

targeted pupils. 

Beacon House sessions give access 

to specialist expertise for school 

staff, parents and the child – 

evidence of a better understanding 

of these children and success on 

resulting strategies. 

Other specialist services considered 

in specific situations on a case by 

case basis. 

2, 4 

 

 

Development of sensory 

circuit programmes 

across the school. 

Purchase of specific 

equipment to support 

sensory needs. 

 

EEF Teaching and Learning Toolkit: 

Self-regulation +5 

A cross-school 15 minute morning 

session helps targeted children to 

regulate and settle into the school 

day. Currently in place for 

individuals within year groups. 

2 

All economically 

disadvantaged children 

are able to develop their 

cultural capital. 

 

Although the EEF Toolkit identifies this 

as an unclear impact due to 

insufficient evidence however we 

feel it enables a child to feel part of 

a school and support social, 

emotional aspects of their learning.  

 

Every child must have equal access 

to all opportunities. 

2, 4 

Nurture group/soft start 

running each morning 

from 8.30-9.00, with staff 

employed from 8.15 to set 

up.  Breakfast and calm 

transition activities 

offered. 

EEF Teaching and Learning Toolkit: 

Social, emotional learning +4 months 

2 

Run afternoon alternative 

provision activities for 

disadvantaged pupils. 

EEF collaborative learning 

approaches +5 [need structured 

approaches with well-designed 

tasks for greater learning gains] 
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Have a qualified Learning 

Mentor 

 

EEF Parental engagement +4 

months 

EEF Social, emotional learning +4 

months 

Provide early support as soon as 

possible (evidence indicates the 

earlier support is provided, the 

greater the impact). 

2 

 

Total budgeted cost: £51,000 
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Part B: Review of outcomes in the previous academic 

year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2023 to 

2024 academic year.  

We have analysed the performance of our school’s disadvantaged pupils during the 

2023/24 academic year using key stage 2 performance data (Year 6 SATs and Year 4 

multiplication table check, KS1 phonics check results and our own internal assessments.  

DfE has shared our school’s 2024 performance data with us. Headlines from this data 

showed: 

Year 1 phonics 

Whilst attainment was in line with the national average, our disadvantaged pupils’ 

attainment was impacted by their special educational needs. 

Year 4 multiplication table check 

Attainment for disadvantaged pupils was better than other pupils in Year 4, and a little 

above the national average for all pupils. 

Year 6 test outcomes 

Statistically a very small group.  All pupils were also on the special educational needs 

register with needs that impacted on the group’s overall attainment.  Internal 

assessments show that the pupils made expected progress during the time the pupils 

were at Birchwood Grove. 

Internal assessments 

Our internal data last year has shown that the attainment gap between 

disadvantaged and non-disadvantaged pupils had started to narrow in Reading.  In 

writing and maths the gap was more variable.  Writing was an area that was identified 

as requiring improvement through our self-evaluation processes. 

Absence among disadvantaged pupils was significantly higher than their peers in 

2023/24.  We continue to ensure the children’s needs are being met by giving pupils a 

voice, planning an inclusive curriculum and focusing on improving their wellbeing and 

mental health. 

Challenges in relation to wellbeing and mental health remain significantly higher than 

before the pandemic as outlined in challenge 2.  

The Further Information section below provides more details about our planning, 

implementation, and evaluation processes. 
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Additional activity  

Our pupil premium strategy will be supplemented by additional activity that is not 

being funded by pupil premium. That will include:  

· embedding more effective practice around the development of pupils’ vocabulary. 

EEF evidence demonstrates that oral language interventions have significant benefits 

for pupils, particularly disadvantaged pupils.  

· offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills such as 

confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and 

supported to participate.  

Planning, implementation and review 

In planning our new pupil premium strategy, we evaluated the success of previous 

activities and took account of the every-changing challenges when planning new 

activities.   

We triangulated evidence from multiple sources of data including assessments, 

engagement in class book scrutiny, conversations with pupils and teachers in order to 

identify the challenges faced by disadvantaged pupils.  

We looked at a number of reports, studies and research papers about effective use of 

pupil premium, the impact of disadvantage on education outcomes and how to 

address challenges to learning presented by socio-economic disadvantage.  

We used the EEF’s implementation guidance to help us develop our strategy, 

particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out 

which activities and approaches are likely to work in our school. We will continue to 

use it through the implementation of activities.  

We have put a robust evaluation framework in place for the duration of our strategy 

and will adjust our plan over time to secure better outcomes for pupils. 

 


